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If you have questions after the presentation, please use link(s) above to 

contact the Center

https://improvingliteracy.org/contact
mailto:nciliteracy@gmail.com


The National Center on Improving Literacy (NCIL) is 
a partnership among literacy experts, university 

researchers, and technical assistance providers, with 
funding from the United States Department of 

Education.

Our mission is to increase access to, and use of, evidence-based 
approaches to screen, identify, and teach students with literacy-related 

disabilities, including dyslexia.

Contact us:

https://improvingliteracy.org/kit/identifying-school-based-supports-students-or-risk-dyslexia 
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https://app.box.com/s/3jcd7klybyzcxq2v0f7odrjcq40t47ht


75th Anniversary Edition of Perspectives Highlighting Structured Literacy
https://dyslexiaida.org/idas-75th-anniversary-edition-of-perspectives/ 
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Providing Reading Interventions for Students 
in Middle School

https://ies.ed.gov/ncee/rel/r
eading-intervention-grades-
6-8 
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defenestration

absquatulate

logorrhea

psithurism

pusillanimous

pulchritude
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From Durkin (1978) to Capin et al. (2025)

With the Durkin study through the University of Illinois, 
she observed and evaluated reading comprehension 
instruction in 3rd grade through 6th grade classrooms. Her 
findings revealed that less actual comprehension 
instruction occurred and more attention was paid to 
assessment of knowledge. Almost no instruction in 
comprehension skill development was observed. 



With Capin and colleagues’ study, a follow up to Durkin’s study 
was conducted. Sixty-six studies from 1980 to 2023 were 
reviewed with the following findings. 

1) Only 23% of instructional time was spent on providing 
comprehension skills instruction. 

2) A lack of time in text explained some of this.

3) Most instructional time was spent with the IRE process – 
Initiate-Response-Evaluate (Conradi-Smith (2025); read 
and inquire as to a fact, then evaluate response). 

4) Students lacked conditional knowledge (knowledge 
needed to apply what was learned).



What do these findings mean for us?



https://www.improvinglitera
cy.org/resource/explicit-
vocabulary-instruction-to-
build-fair-access-for-all-
learners 

We should consider morphology 
here as well. 
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https://drive.google.com/file/d/12wUyfPmqosM0fUQW7SgPuUnTCJBMqSG7/view?usp=sharing


1) World Knowledge – must develop world knowledge (background 
knowledge) to help students understand what they are reading. 

2) Essential words – identify words that are critical and conceptually central 
for understanding the text but are likely to be difficult for students. 

3) Use context – teach students how to derive meanings of unknown words 
using context. 

4) Teach morphology – teach prefixes and suffixes, isolation of the base or 
root, and Greek combining forms.
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Stark et al., 2025 research found that a large percentage of 6th grade students were unable to provide the gist from 
what they had read. Twenty-three percent of 286 6th graders correctly responded. Of those that were incorrect, some 
responses: were left blank, came directly from the text, had unspecified subjects, missing or incorrect subjects, and
incorrect or extraneous supplemental information (supporting details).

How does this inform our instruction? 

Paragraph Shrinking

Modeling and Think Aloud with 
The Gradual Release Method

https://www.readingrockets.org/classroom/c
lassroom-strategies/think-alouds 
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TM to D or D to MT – SIM Fundamentals of Paraphrasing and Summarizing

 
 

 



Van Zeijts and colleagues (2024) essentially found that 2nd graders 
were overloaded with too many stops within text reading to recall 
and comprehend the text before them. 

What do we need to consider for our own practice with 
comprehension monitoring for older students? 



Teachers' Guide: Comprehension Monitoring to Check… | Reading Universe

https://readinguniverse.org/skill-explainer/critical-thinking-strategies-2/comprehension-monitoring-skill-explainer/overview-of-comprehension-monitoring


https://sites.google.com/email.wm.edu/structureyourreading/home 
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1. Prepare for the lesson by carefully selecting appropriate stretch texts, 
choosing points to stop for discussion and clarification, and identifying 
words to teach. 
2. Provide significant support as the group works through a stretch text 
together. 
3. After students demonstrate comfort with reading stretch texts with 
the group, provide students with electronic supports to use when 
independently reading stretch text to assist with pronunciation of 
difficult words and word meanings.                                               pp. 71-75
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Fisher and Frey Rubric
el201306_Fisher-Frey-Rubric.pdf

Achieve the Core Review of Text

https://achievethecore.org/page/2725/text-complexity 

Scarborough’s Reading Rope  

https://drive.google.com/file/d/1N3_kNF4B9pd_seuFjhpdD07

jLDgqeYP8/view?usp=sharing 
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Do you have 
any 

questions?



Please complete our 
brief evaluation form.

Thank you for engaging 
in today’s session!



Stay Informed or Contact Us
nciliteracy@gmail.com 

X
@NCILiteracy

Facebook
https://www.facebook.com

/improvingliteracy/

YouTube
https://www.youtube.com/
channel/UCiGnchMYDuyab

VFS9NsjPkg

mailto:nciliteracy@gmail.com
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