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Structured Literacy: An Approach Grounded in the Science of Reading

B

DYSLEX 1A Students and Instructors
Li-)
The “WHO"
Tiar 1: Thar 2 Thar 3:
General Education Gemeral or Special Education Teaches, Drysiexia Specialis,
Cassroom Teacher Reading Specialist, Intervention Personne] Specal Education Teacher®
The “WHAT" The “HOW"
Inestructional content infegrabes the domains of language 2= they [Essential prindiples of imstruction guide how conbent is taught
wiritten expression {handwriting, speling and compasition). bemeficial for 2l shedents and necessany for stneggling students.
'Word Racognitgon/ Comprahwnsion’

T “.-l-_?-q-h-t Daract & Systematic =" Mastary Oriantad
_ Phonames = Graphames | | oy Bk Enowkod | | epeaw [ mmoeee
_ Mophames || St SrecursGammar | | equem ][ e Foadtmck
_ smpesumspatem || o | cmmae [ gymenoe

Iniagraiad |angumgs, Raading & Wiling insncdion
‘Supporing Asiomaticty, Fuency B Rsding Proficancy

The “WHY"
057 INTERNATHA) D120 NSSO0IATIOR, 10 PRMETSIDN 12 PRSP (NN infzeComberiallV oy
Strm e ey A Ity daide 1 awallable fom wwrw Dyrdemial ivarjong. s bref can be- downloarerd afier logoing ina te I digital wary.
“tor individeak with dysesia and other peading diffiaities, Strecteed |itercy st be-defreered with more ndisicialization and intervity and by 2 highly qualifisd irmcioc
See hocredieation™® b limyar com. 7B T and it it cony by i W

https://app.box.com/s/3jcd7klybyzcxq2v0f7odrjcqg40t47ht

National Center on Improving Literacy

—


https://app.box.com/s/3jcd7klybyzcxq2v0f7odrjcq40t47ht

75th Anniversary Edition of Perspectives Highlighting Structured Literacy
https://dyslexiaida.org/idas-75th-anniversary-edition-of-perspectives/
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DYSLEXIA

Association”

STRUCTURED LITERACY"S ORIGIN STORY

in 2014, The inmernational Dyslexia Association {IDA) coined the
term Structured Literacy to differentiate the evidence-based
reading instruction outlined in IDA's Knowledge and Practice
Standards [ KPS) from instruction lacking scdentific evidence (e.g.,
whole language and balanced literacy).

The term was quickly embraced, resonating with educators,
parents, and reading scientists. For the next decade, IDA con-
ducted webinars and presentations and published fact sheets,
infographics, briefs, and articles to advance and deepen know-
ledge about Structured Literacy’s instructional content and
practices. Nevertheless, concerns emerged that the term might
become another educational buzrword—a Rorschach ink blot into
which anyone could project any interpretation, idea, or practice.
This led IDA to refine its Structured Literacy Wheel, to create the
Structured Literacy InfoMap, and to develop a precise definition
of Structured Literacy. We are pleased to urwveil this definition

IDA'S STRUCTURED LITERACY WORKING DEFINTION

Structured Literacy is & comprehensive, integrated approach to
reading and writing instruction that directly and systematically

builds on and develops oral Isnguage while explicitly teaching

the s evidence-based

wucture of written language. Us

approach, educstors integrate the tea ng of the foundational

and higher-order skilis and knowledge needed to de

Going Deeper - Structured Literacy is an instructional approach,
not a program. However, to deliver this comprehensive instruct-
tion, educators often systematically integrate one or more pro-
grams. Using this approach, educators teach and develop the
domains of oral language (i.e., phonology, morphology, seman-
tics, syntax, and pragmatics) and their representation in written
language (i.e., orthography). With explicit, diagnostic, and data-
driven teaching and practice, students develop the knowledge,
skills, and fluency needed for proficient reading and writing.

The dynarmic interplay between Structured Literacy’s integrated
content (WHAT s taught) and its powerful teaching principles
(HOW content is taught) benefits all students, including advanced
and linguistically diverse learners. Structured Literacy instruction
is, however, essential for those who need extra support as they
learn to read and write.

Gyslexiaida . org

For a free Sownload of IDA's Structured Literacy
Wheo! and indoMap, visit - chopida org
WHY “WOoRKING T

Upan completing a firal poiish of the Structured
Literocy Whee! & Infoldop (currently being beta

tested), MDA will rewisit the Structwed Literocy
Working Definition to ensure afignment ocross
these maoterials. We onticipate completing this
work in 2025, Given this and becouse 104
responds to ongoing odvances in reading science,
wr suggest thot entities estoblishing polices
based on I0As Structured Literacy Definithan
adogt languoge stoting such poficies are founded
on this definition “os updated by the Internctional
DOysiexio Assockation from time to time.”
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Structured Literacy Instruction

FEATURES

is=s am ap reading instructi
rd-identific 1 and de

cience of Reading.

A Structured Literacy approach indudes
imnstruction in six evidence-based
elements. These elements — phonology,
sound-symbol association, syllables,
morphology. syntas. and semantics —
wrork together to provide students with
the tools they need to learn to read.

Structured Literacy instruction is
individualized to meet each student's
needs. The instruction is based on careful
and contir rs nent. The o Tt
presented must be mastered to the
degree of automaticity.

For each element, the teaching
seqguence begins with the easiest amnd
most basic concepts and progresses
methodically to the more difficult. It is
akay to teach more than one element at
a timee or integrate the elements in
imstruction.

Y

Structured Literacy teaching requires:
direct teaching of concepts with a fast
pace of student-teackher interaction to
heep students engaged. It is not
assumed that students will naturally
dedwuce these concepts on their oven.

* The phrase Struoctured Literacy-wwas cosmed by the internaticnal Dhyesdesia Sosoociatiom.
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https://meadowscenter.org/wp-
content/uploads/2022/04/10Keys Seco
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10 Key Reading Pracrices
for All Middle and High Schools

with stroag evidence of effecriveness from high-quality rescarch
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Institute of ) What Works

Clearinghouse™ https://ies.ed.gov/ncee/WWC/Docs/Pra
o E cticeGuide/WW<C-practice-guide-
reading-intervention-full-text.pdf

Educator’s Practice Guide
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Providing Reading Interventions for Students
in Middle School

https://ies.ed.gov/ncee/rel/r
Introduction Educator Implementation Tools Professional Learning Modules ~ ea d i ng_i nte rve ntion_g rades_

PLC Facilitator Resources Administrator and Leader Resources

for Students inNn Middle School
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Recommendation 1: Build students’ decoding skills so they can
read complex multisyllabic words

Recommendation 1

Example 1.1. Teacher demonstrating how to identify prefixes, suffixes, and vowel

combinations to decode a multisyllabic word Th e tea C h e r'l p rovi d es a
The teacher refers to the following steps that are posted in the classroom: p roc E‘d ure fD r t h e St u d e ntS

1. Look for prefixes and suffixes. Circle prefixes and suffixes in the word.

2. Underline the remaining single vowels and vowel or vowel-consonant combinations.
2. Underine the remaining single vowels ar to deconstruct the word and
4. Say the whole word by blending the parts together, making it into a word you recognize. tt k -t t h h

Teacher: Today we are going fo learn a routine for breaking longer words into parts so we can easily a a C I ro ug

sound them out. In this routine there are four steps. In the first step, we circle the prefixes and suffixes H 11 -

in the word. The first word is unreasonable. | am going to circle un- because it is a prefix and -able I d e nt Ifl Cat I D n Of t h e

because it is a suffix. Remember un- means not and -able means capable of being.

morphemes, and then
(unreason@ble identification of the vowels

Teacher: In Step 2, | am going to underfine the vowel sounds that are left. | am going to underline ea = . -
and o. I am doing this because each syllable has a vowel sound. tD be d |V I d E t h E' WD I'd I I"ItO ItS

Unreason@ble) component parts (syllables
Teacher: In Step 3, | am going fo use my pencil fo loop under each word part as | say it: un rea son a n d m 0 r p h e I l |E'S ) -

able. Now, in Step 4, | am going fo blend the parts fogether: unreasonable. Unreasonable means nof
capable of reason or explanation.

reaso =]
(unreason@ble

~ National Center on Improving Literacy
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defenestration
absquatulate
logorrhea
psithurism
pusillanimous

pulchritude
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Recommendation 2: Provide purposeful fluency-building activities
to help students read eftortlessly

HOW-TO

4 STEPS TO TEACH
LITERACY FLUENCY WITH TEXT
REPEATED READING

« Read the same passage several times.
- Aim to reduce the time and number of errors with

peer, or in small groups.

GOAL SETTING

https://www.improvi
ngliteracy.org/resourc
e/4-steps-to-teach-
literacy-fluency-with-
text

« Identify the number of correct words read per minute.

- Seta goal to read further or make fewer errors.

- Set weekly targets to monitor progress over time.

« Identify an end-of-year target for the number of words
read per minute.

each attempt. ‘
« Use this strategy with students individually, with a

CORRECTIVE FEEDBACK

Give immediate feedback if the student makes an
error.

Hawve the student sound cout and repeat the word.
Hawve the student go back and re-read the sentence.

INVESTMENT STRATEGY

= Let students see their progress by having them graph
their performance.

Hawve students compare their first read-through to the

next read-through. | . . I

Have students track their targets and progress over time.

ROt CaOScS
\

For more information, visit improvingliteracy.org.

The research reported here is funded by a grant to the Maticnal Center on Improving

If - Literacy from the Office of Elementary and Secondary Education, in partnership with

V™ the Office of Special Education Programs [Award #: H2B3D210004). The cpinions or
policies expressed are those of the authors and do not represent views of OESE,

Mational Center on  DSEP, or the U_S. Department of Education. You should not assume endorsement by
Improving Literacy  the Federal government. Copyright @ 2024 Mational Center on Improving Literacy.
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Recommendation 3: Routinely use a set of comprehension-building
practices to help students make sense of the text

Table 3.1. Parts of Recommendation 3

Recommendation 3

Routinely use a set of comprehension-building practices to help students make sense of the text.

Part A: Build students’” world and word knowledge so they can make sense of the text.

Part B: Consistently provide students with opportunities to ask and answer questions to better
understand the text they read.

Part C: Teach students a routine for determining the gist of a short section of text.

Part D: Teach students to monitor their comprehension as they read.

/Z National Center on Improving Literacy
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From Durkin (1978) to Capin et al. (2025)

With the Durkin study through the University of Illinois,
she observed and evaluated reading comprehension
instruction in 3™ grade through 6t grade classrooms. Her
findings revealed that less actual comprehension
instruction occurred and more attention was paid to
assessment of knowledge. Almost no instruction in
comprehension skill development was observed.

— National Center on Improving Literacy
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With Capin and colleagues’ study, a follow up to Durkin’s study
was conducted. Sixty-six studies from 1980 to 2023 were
reviewed with the following findings.

1) Only 23% of instructional time was spent on providing
comprehension skills instruction.

2) Alack of time in text explained some of this.

3) Most instructional time was spent with the IRE process —
Initiate-Response-Evaluate (Conradi-Smith (2025); read
and inquire as to a fact, then evaluate response).

4) Students lacked conditional knowledge (knowledge
needed to apply what was learned).

— National Center on Improving Literacy
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What do these findings mean for us?

4 — National Center on Improving Literacy
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Recommmendation 3, Part A: Build students’ world and word
knowledge so they can make sense of the text

Example Vocabulary
Lessomn

https://www.improvinglitera ° o
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Recommendation 3, Part A: Build students’ world and word
knowledge so they can make sense of the text

Vocabulary Activities Selection Chart (pp. 212-213; Flanigan, Hayes, Templeton, Bear, Invernizzi, and Johnston 2011)

What specifically do | Four Square | Concept Vocabulary | Vocabulary | Compare/ Semantic | Semantic Semantic Concept Sorts
want my students to Map or of Web Self- Contrast Feature Gradient Map

know a"?"“t the wordor | Frayer Definition Collection Chart or Analysis

concept Model Map Strategy venn

I want my students to: Diagram

Compare and contrast X x X

two or more concepts in

depth

Know the defining X

features and non-
features of one concept
in depth

Develop a deep and X X x X X
elaborate understanding
of one word or concept
Differentiate shades of X
meaning among related
words

Organize related X X
concepts by main ideas,
subtopics, and details
Summarize and connect X X
related concepts
Self-select words and X
“notice” interesting
words in reading
Self-select words and
“notice” interesting
words in reading
Review word definitions
in a motivating format

~ National Center on Improving Literacy


https://drive.google.com/file/d/12wUyfPmqosM0fUQW7SgPuUnTCJBMqSG7/view?usp=sharing

Recommendation 3, Part A: Build students’ world and word
knowledge so they can make sense of the text

1) World Knowledge — must develop world knowledge (background
knowledge) to help students understand what they are reading.

2) Essential words — identify words that are critical and conceptually central
for understanding the text but are likely to be difficult for students.

3) Use context — teach students how to derive meanings of unknown words
using context.

4) Teach morphology — teach prefixes and suffixes, isolation of the base or

root, and Greek combining forms.

— National Center on Improving Literacy
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https://ies.ed.gov/ncee/rel/reading-intervention-grades-6-8/pdf/Module_3_Participant_Workbook.pdf
https://ies.ed.gov/ncee/rel/reading-intervention-grades-6-8/pdf/Module_3_Participant_Workbook.pdf

Recommendation 3, Part B: Consistently provide students with

opportunities to ask and answer gquestions to better understand
the text they read

The Question-Answer-Relationships

In the Text

In My Head

Right There

Think and Search

Author and Me

On My Own

e The answer is usually
located in one sentence and
iz EASY TO FIND.

= The reader will find same of
the same woards in the
answer that are in the
cuestion.

& The answer iz lacated in
more than one sentence or
paragraphs.

= The reader must PUT
differentparts TOGETHER
ta find the answer.

e The information is stated in
the text and the reader
answers the guestian hy
PUTTING it TOGETHER.

e The answer izs IMPLIED and
iz not stated in the text.

e« The reader must access
PRIOR KNOWLEDGE OF
INFOMATION provided by
the author and make an
inference.

& The answer iz not lacated in
the text

= The reader can evern answer
the guestian WITHOUT
reading the text

= Youneed to use yvour OWHN
EXPERIENCES to answer
the guesticns=s.

On the Line

On Several Lines

Between the Lines

Bevond the Lines

Mame. .
List ..
Identify. ..
wwho isfare.
W here is..
Whatis...
WWhenis...
How many...
W hen did ...
WWha did.. .
W here did...
WWhatdid...

RLKID QAR.pdf

Give exarmmples of .

Retell .

YWhatr made...

Wy did...

The reasan far...

Tell ways these are alike...
Tell how these are different...
YWhat i= the reasaon for...
Suimmarize ..

Explain...

Show how .

MMale...

State what is next ..
Imagine whatif...

The salutian might he.__.
Judge...

Consider...

Originate ...

Question-Answer Relation

W hat iz ancther woard foro..
W hat wanuld yvou da ifl .

ship (QAR) | Reading Rockets

National Center on Improving Literacy



https://www.readingrockets.org/classroom/classroom-strategies/question-answer-relationship-qar
https://www.readingrockets.org/classroom/classroom-strategies/question-answer-relationship-qar
https://www.readingrockets.org/classroom/classroom-strategies/question-answer-relationship-qar
https://dpi.wi.gov/sites/default/files/imce/ela/bank/RI.KID_QAR.pdf

Recommendation 3, Part C: Teach students a routine for
determining the gist of a short section of text

Stark et al., 2025 research found that a large percentage of 6% grade students were unable to provide the gist from
what they had read. Twenty-three percent of 286 6t graders correctly responded. Of those that were incorrect, some
responses: were left blank, came directly from the text, had unspecified subjects, missing or incorrect subjects, and
incorrect or extraneous supplemental information (supporting details).

How does this inform our instruction?

Modeling and Think Aloud with
The Gradual Release Method

Paragraph Shrinking

https://www.readingrockets.org/classroom/c
lassroom-strategies/think-alouds

— National Center on Improving Literacy


https://www.readingrockets.org/classroom/classroom-strategies/paragraph-shrinking
https://education.nsw.gov.au/content/dam/main-education/documents/teaching-and-learning/curriculum/explicit-teaching/explicit-teaching-modelling-technique-guide.pdf
https://education.nsw.gov.au/content/dam/main-education/documents/teaching-and-learning/curriculum/explicit-teaching/explicit-teaching-modelling-technique-guide.pdf
https://www.readingrockets.org/classroom/classroom-strategies/think-alouds
https://www.readingrockets.org/classroom/classroom-strategies/think-alouds
https://www.readingrockets.org/classroom/classroom-strategies/think-alouds
https://www.readingrockets.org/classroom/classroom-strategies/think-alouds
https://www.readingrockets.org/classroom/classroom-strategies/think-alouds
https://www.readingrockets.org/classroom/classroom-strategies/think-alouds

Recommendation 3, Part C: Teach students a routine for
determining the gist of a short section of text

Resource 3C.1. Routine for generating a gist statement

1. ldentify and mark the most important person (referred to as the who), place, or thing (referred to
as the what) in a section of text.

Mark and then list the important information about the most important person, place, or thing.
aynthesize or piece together the important information to formulate a gist statement.

Write the gist statement in your own words.

- R WM

Check that the gist statement includes all the important information in a short, complete sentence
that makes sense.

#_ National Center on Improving Literacy



Recommendation 3, Part C: Teach students a routine for
determining the gist of a short section of text

F d: Is of Par g & Summarizing Cue Card #11 Fundamentals of Paraphrasing & Summarizing Cue Card #12 Fundamentals of Paraphrasing & Summarizing Guo Card #13
Dlag ram for Parts The TM-to-D Process The D-to-MT Process
of a Paragraph 1. Find the TOPIC (T) 1. Find the DETAILS (D)
Q: What is this paragraph about? Q: What are several pieces of
A: T_hls paragraph is about ____ . related information?
(in one or two words) _ A: The details are: E
'Il'zolpk . , § - : -
. L 2. Find the MAIN IDEA (M) . .
T : ' Q: What does this paragraph tell 2. Thll’lk Of the MAIN ":)EA
‘ me about the topic? (D)
Detail Detail A ": " -
O O O telts me Q: What phrase or statement can |
use to summari
3. -Flnd the DETAILS (D) | these dotaile? D oUP
Q: What information in this paragraph ] .
tells me more about the main A: The paragraph tells me that _
idea? .
. or . o 3. Think of the TOPIC (T)
Q: What’s one piece of information Q: What is this paragraph about?
A g‘:;-?g gé'tea:ﬁtiesd to the main idea? A: This paragraph is about '
A: Another detail is o (in one or two words)

Fundamentals of Summarizing and Paraphrasing OH #45 . .
Fundamentals of Summarizing and Paraphrasing - H #59

~ National Center on Improving Literacy



Recommendation 3, Part D: Teach students to monitor their
comprehension as they read

Van Zeijts and colleagues (2024) essentially found that 2" graders
were overloaded with too many stops within text reading to recall
and comprehend the text before them.

What do we need to consider for our own practice with
comprehension monitoring for older students?

— National Center on Improving Literacy



Recommendation 3, Part D: Teach students to monitor their
comprehension as they read

Teachers' Guide: Comprehension Monitoring to Check... | Reading Universe

Strateqgy Example

Identify where the

e “l domn’t understand the second paragraph on page 7.7
difficulty occurs

Identify what the “l domn’t get what the author means when she says, “Arriving in
difficulty is Armerica was a miilestone in my grandmother’s lLlifel’*”

Restate the difficult

. “Oh, so the author means that coming to America vwas a very
sentence or passage in

R important event in her grandmother’s Life™
their owvwn words

“The author talked about Mr. McBride in Chapter 2, but | don’t

Look back through the . R
remember much about him. Maybe if |l reread that chapter, |

Ttext
can figure out why he’s acting this wvway now.™

“The text says. ‘“The groundwater may form a stream or pond or
create a wetland. People can also bring groundwater to the

Look forvward in the text
for information that

. surface” HmmMm, | domnt understand how people can do that... .
might help them to

. . Oh, the nmnext section is called “WwWells”® I'LL read this section to
resolve the difficulty

see if it tells how they do it”™

z National Center on Improving Literacy


https://readinguniverse.org/skill-explainer/critical-thinking-strategies-2/comprehension-monitoring-skill-explainer/overview-of-comprehension-monitoring

Recommendation 3, Part D: Teach students to monitor their
comprehension as they read

https://sites.google.com/email.wm.edu/structureyourreading/home
= STRUCTURE Your Reading

g@ GET IN GEAR % - %ﬂ LOOK BACK

a'- Wse s strategies while reading. Whar roods widl ke{p me? l’_3)

~_| [

5. Check comprehension. (1) CInrtfy confusing parts. (1)
Do §ownderstand Fow can ¥ figuwre it owur™

Conﬁrm predictioms. (1)
dremy guesses right?

am @@L

6. Ten vour personal reaction. Whar do I chink and feel” (2)

n 7. Uncover critical content. (15) (2)

B. Review the reacrions
Whar are the Whar else do I wanr io knonaw?
B o

of others. HWhar gdo ovhers vhink and feel? (2)

Complcete
assignment

9. Exglai.n yvour success. Ffow didad siraregies helfp me™ (1)

\\{/Z= National Center on Improving Literacy


https://sites.google.com/email.wm.edu/structureyourreading/home

Recommendation 4: Provide students with opportunities to

practice making sense of stretch text (i.e., challenging text) that
will expose them to complex ideas and information

1. Prepare for the lesson by carefully selecting appropriate stretch texts,
choosing points to stop for discussion and clarification, and identifying

words to teach.
2. Provide significant support as the group works through a stretch text

together.
3. After students demonstrate comfort with reading stretch texts with

the group, provide students with electronic supports to use when
independently reading stretch text to assist with pronunciation of
difficult words and word meanings. pp. 71-75

#_ National Center on Improving Literacy


https://ies.ed.gov/ncee/WWC/Docs/PracticeGuide/WWC-practice-guide-reading-intervention-full-text.pdf
https://ies.ed.gov/ncee/WWC/Docs/PracticeGuide/WWC-practice-guide-reading-intervention-full-text.pdf
https://ies.ed.gov/ncee/WWC/Docs/PracticeGuide/WWC-practice-guide-reading-intervention-full-text.pdf

Preparing for Time in Text

A\ [

Recommendation 4: Provide students with opportunities to

practice making sense of stretch text (i.e., challenging text) that
will expose them to complex ideas and information

Fisher and Frey Rubric
el201306 Fisher-Frey-Rubric.pdf

Achieve the Core Review of Text

https://achievethecore.org/page/2725/text-complexity

Scarborough’s Reading Rope
https://drive.google.com/file/d/1N3 kNF4B9pd seuFjhpdDQ7
iLDggeYP8/view?usp=sharing

__;National Center on Improving Literacy


https://files.ascd.org/staticfiles/ascd/pdf/journals/ed_lead/el201306_Fisher-Frey-Rubric.pdf
https://files.ascd.org/staticfiles/ascd/pdf/journals/ed_lead/el201306_Fisher-Frey-Rubric.pdf
https://files.ascd.org/staticfiles/ascd/pdf/journals/ed_lead/el201306_Fisher-Frey-Rubric.pdf
https://files.ascd.org/staticfiles/ascd/pdf/journals/ed_lead/el201306_Fisher-Frey-Rubric.pdf
https://files.ascd.org/staticfiles/ascd/pdf/journals/ed_lead/el201306_Fisher-Frey-Rubric.pdf
https://achievethecore.org/page/2725/text-complexity
https://achievethecore.org/page/2725/text-complexity
https://achievethecore.org/page/2725/text-complexity
https://drive.google.com/file/d/1N3_kNF4B9pd_seuFjhpdD07jLDgqeYP8/view?usp=sharing
https://drive.google.com/file/d/1N3_kNF4B9pd_seuFjhpdD07jLDgqeYP8/view?usp=sharing

Do you have
any
guestions?

| ~ National Center on Improving Literacy
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Please complete our
brief evaluation form.

~ National Center on Improving Literacy



Stay Informed or Contact Us
nciliteracy@gmail.com

-

X Facebook YouTube

@NClLiteracy https://www.facebook.com https://www.youtube.com/
/improvingliteracy/ channel/UCiGnchMYDuyab
VFS9NsjPkg

4 )

3 YouTube

National Center on Improving Literacy

—


mailto:nciliteracy@gmail.com
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